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Marking/ Feedback Policy
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We are a school committed to promoting the rights of our children as per
the UNICEF Rights Respecting Schools programme.
Our work in this aspect of school life promotes the following articles:

Article 12: Every child has the right to say what they think in all matters
affecting them, and to have their views taken seriously.

Article 28: Every child has the right to an education. Primary education must be
free.

Article 29: Education must develop every child's personality, talents and
abilities to the full. It must encourage the child's respect for human rights.

Devised: Term 1 & 2 2015/16

Drafted: Term 2 2015/16

Approved by Board of Governors — April 2016.

Review date: Term 3 16/17

Reviewed: April 2019.

Changes made- removal of learning goal photograph which made reference to Alta
Maths. Reference made to the ‘SeeSaw App as an assessment tool’.



Context

St Clare’s Abbey teachers are committed to the principle that “quality feedback is
essential for effective learning and teaching.” (Ref: NIC Curriculum Support and Implementation Box
— AFL for key stages 1 & 2). All our teachers put a lot of time and effort into marking pupils’
work and it has been difficult to establish consistent, meaningful and manageable
procedures to ensure that it is a purposeful and productive use of time for teacher and
learner. However we have engaged wholeheartedly in the process and are eager to
make the most of this valuable teaching and learning tool. Consequently we have
agreed upon the following policy and procedures, drafted in second term 15/16, and
first implemented in Summer term 2015/16.

Principles:

In keeping with the NI primary curriculum document we believe that our assessment
of pupil work is only effective if:

1. Itinforms future teaching and learning by —

e Showing pupils where their work can be improved and how such
improvement can be achieved. (Hence we try to avoid bland and unhelpful
comments such as ‘good work’, ‘could do better’ or ‘improve your spellings’,
choosing instead to make constructive comments that will show the steps to be
taken to achieve a higher standard, e.g. this writing could have been even more
descriptive if you had provided a simile e.g. ‘she was as gentle as.....”
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e Encouraging teacher and pupil to use the information gained from marking to
set realistic targets for individual pupils e.g. Maths/Literacy target for the
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e Creating an evaluative culture in which teachers will reflect on their
assessment observations and indicate in their planning how these will impact
on future teaching strategies.

2. It actively involves the pupils in their learning by —
e Sharing the focus of the learning with them and helping them to
understand what is expected from them from the outset and helping
them to realise that that is what their work will be marked against.




(Sharing the Learning Intention and Success Criteria).

There will also be a set of ‘Given Expectations’ negotiated by the
teacher and pupils in each class which will show the things that are
always expected to be correct e.g. the use of punctuation and the
accurate spelling of high frequency words.
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Showing pupils what they have to do to improve and then handing it to
them to carry out the improvement. This level of pupil ownership is
very important if we are to produce independent and responsible
learners.



Ensuring that pupils understand the marking approach used by their
teacher and that they can read and understand their teacher’s comments
and that they have an opportunity to act on the teacher’s suggestions

for improvement. (These approaches will be negotiated within each class at the start of
the school year so that children and adults have a shared understanding of what symbols and
comments made by the teacher means. A pictorial representation of these agreed procedures
will be displayed in the classroom as a reminder for pupils, a way to ensure consistency in the
event of temporary staff being employed.)






Each of these is a two way process involving teacher and pupil.



Our aims:

By regarding and using feedback as a highly valuable tool for enhancing teaching and
learning we aim to:

e Show our pupils that we value them and their work

e Show them very clearly that we expect to see them improving all the
time with the aim of becoming the best that they can be.

e Motivate our pupils by building their esteem (NB we don’t just tell
them to improve we give ability appropriate prompts so that the
improvement we seek is achievable)

e Establish a culture that values competing against one-self rather than
one’s peers.

e Contribute to whole school improvement.



Types of feedback provided within St Clare’s Abbey.

Rather than being too prescriptive in terms of the minutiae of marking strategies used
we have secured commitment among all staff to the indicators of effective marking
identified in the TTI document- ETI. As a full staff and within key stages we have
discussed the indicators and how these translate into practice in our classrooms.

e teachers use an appropriately wide range of assessment for
learning strategies, including, self and peer-assessment, and

formative use of summative assessment outComes (NB this latter part
can be referenced in our Assessment Policy & the work of our Data Team and its outworking into
each teacher’s classroom organisation file)

e the pupils’ work is marked regularly, and consistently in ways
which highlight the strengths and give feedback on what the pupil
needs to do in order to improve;

e pupils areinvolved in helping to identify personal learning
targets;

Prior to this most recent review we had been more prescriptive, adopting specific
strategies explored in the NIC Assessment publications to specific classes,

e.g. ‘Tickled Pink’ or ‘“Two Stars and a Wish’ marking’ however teachers felt that
such a degree of prescription limited the individuality of marking within each class.
Therefore it was agreed that each staff member would personalise his/her marking as
per his/her interpretation of the quality indicators. It was also agreed that approaches
would be shared across year groups and across key stages to share good practice and
develop good consistency and continuity, whilst recognising that a teacher’s marking
of his/her books is a very personal extension of his/her personality and relationship
with his/her pupils.

Types of marking undertaken in St Clare’s Abbey:

1. High quality feedback linked to the Learning Intention and Success
Criteria underpinning the learning, which provides tangible steps for
improvement.

We will do this by providing:

A) A reminder (most suited to most able pupils to stretch them further),

B) A piece of scaffolded learning (suited to average pupils who require greater
guidance for improving work) or

C) An example prompt (suitable for pupils struggling with the task in order to ensure
that they can choose the example that would be most effective in the hope that this
will extend their understanding.)

Our staff recognise that high quality formative feedback related to Learning
Intentions and success criteria is the ideal type of feed back. However given the
demands of life in the classroom they also acknowledge a need for other types of
marking which whilst not being as good do need to be incorporated for the following
reasons:



e Manageability,
e Addressing individual recurring issues in pupils’ work that may not
relate to Learning Intentions and success criteria

e The pleasure that many of our pupils continue to gain from receiving
stars, stickers and stamps.

These other types of marking include:

1. Acknowledgement marking will be provided regularly. Stickers and stars
may also be used with this type of marking.

2. Peer & Self assessment, we encourage our pupils to monitor and evaluate
their own work using a variety of methods including:

Thumbs up/down

Traffic lights

Pupils own individual learning targets.
Comments/smiley faces on their own work
Buddy/ Peer marking on paper and on See-saw.
(Insert photo of Peer marking on See-saw)

akrowpnPE



sr. L 9T i ok ,» e

. ["Erﬁp. _‘h il
"n"?“ Pe
49 Shp.m ?‘"j
l\ / ]

m"nm'
JZ,

ma. "’A

P

N

hm

p v




Arrangements for monitoring the quality of our marking and feedback:

1. Teachers will compare pupils’ books within/ across year groups and discuss
how effective and manageable the various approaches are. They will use the
ETI quality indicators identified in TTI as a guide for establishing how
effective their own marking is and to ensure that there is consistent good
practice across their year group, within their key stage and in relation to their

preceding/ successive key stage:

Child Work is Work is Marking Marking gives Self- Peer Pupils help | There is evidence that
marked marked highlights feedback on assessment is assessment | to identify attainment has improved as
regularly consistently strengths in what the pupil used as a isusedasa | personal a result of effective

pupil’s work. | needs to doin marking marking learning marking
order to strategy strategy targets

improve.




2. SMT & MMT will monitor samples of pupils’ books as part of the monitoring and evaluating
strand of their responsibility post, using the same good practice audit tool used above.

3. Pupils’ views will be sought on the effectiveness of our feedback procedures.

Children were asked as a precursor to updating this policy how their teacher’s marked
their work. Some of the replies are as follows

‘Our teacher writes a note on your maths to show you the way you should have done your work.’ P6
student

‘My teachers asks us to mark our friends creative writing and tell them what we thought about it.’
P7 student

‘Our teacher writes in green if our work is good and she puts pink if we need to make it right.’P4
student

‘I like stickers and stamps for my good work.’ P2 student

We will continue to involve our pupils in the feedback process as we truly believe that
we are making this huge investment of time to help them therefore we need to
monitor on an ongoing basis that it is actually benefiting them.



